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Abstract
Stapleton, Charles Matthew. Ph.D. The University of Memphis. August 2016.
Gender Differences in Attributions of Shame, Guilt, Pride, and Being Unafraid of
Criticism Among Chinese Children. Major Professor: Robert Cohen, Ph.D.
Children not only experience shame, guilt, pride, and a sense of being unafraid of
criticism themselves, but they also make attributions concerning other children’s
experiences of these emotions. This dissertation tested the hypothesis that children’s
attributions of shame, guilt, pride, and being unafraid of criticism would be influenced by
the gender of the perceiver and the gender of the target of the attributions. Three hundred
and twenty-four children living in rural and urban China nominated classroom peers to
whom they attributed normatively appropriate shame, guilt, and pride. They also
nominated children who they thought were unafraid of criticism. Generalized mixed
model analyses were performed examining the perceiver’s gender, the target’s gender,
and the interaction of these two as predictors and children’s attributions as outcomes. It
was found that overall children were more likely to nominate shame and guilt to girls
than to boys and more likely to nominate pride to boys than to girls. However, these
gender-stereotyped findings were qualified by findings which demonstrated that both
girls and boys were more likely to provide same-gender nominations than oppositegender nominations for shame and guilt. In addition, girls provided same-gender
nominations for shame and guilt at a greater magnitude than boys provided same-gender
nominations for shame and guilt. Similarly, boys were more likely to attribute pride to a
boy than a girl, and girls were more likely to have pride attributed to them by a girl than a
boy. Moreover, boys were more likely to receive nominations for being unafraid of
criticism and girls were more likely to make these nominations. Taken together these
results demonstrate that children used gender stereotypes to make nominations of these
emotions and that girls were driving these gender stereotypic associations. The findings
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are interpreted through a feminist interpretative lens. In the discussion section the
findings are used as evidence to explore how gender-emotion stereotypes may be
supported and maintained by gender-segregation.
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Chapter 1
Introduction
In a landmark study, Condry and Condry (1976) found that adult participants
watching a toddler react to a jack-in-the-box attributed more fear to a girl than to a boy,
and more anger to a boy than to a girl. The focus of Condry and Condry’s (1976) study
was the attribution of emotion or the process whereby one person makes an inference into
the types of emotions being experienced by another person. What is interesting about this
study is that all participants were shown the same child; the experimenter simply labeled
the toddler shown in the video as either a “girl” or a “boy.” The study has been taken as
evidence that attributions of emotion are only partly based on the behaviors observed and
are also influenced by the gender of the person being observed (Plant, Hyde, Keltner, &
Devine, 2000). Although Condry and Condry’s (1976) has been replicated and extended
(e.g., Haugh, Hoffman, & Cowan, 1980; Plant, Kling, & Smith, 2004; Widen & Russell,
2002), there are still gaps in our knowledge concerning how the gender of the perceiver
and the gender of the target influence the attribution of emotions.
Of interest for the present research is the attribution of age-appropriate moral
emotions, such as shame, guilt, and pride, during middle childhood and in the context of
Chinese culture. It is important to note that in this investigation the focus is on the
attribution of moral shame and moral guilt that are felt after a wrongdoing and pride that
is justly felt after an accomplishment. In this context, shame, guilt, and pride are
developmentally appropriate emotions for children to feel. This study is not concerned
with demoralizing shame and pathological guilt, nor is it concerned with boastful or
arrogant pride. It is believed that children during middle childhood learn how to make the
connection between wrong-doing, the intention to treat others well, and complex internal
states such as shame and guilt (Harris, 2008). Therefore, children’s attributions of shame,
guilt, and pride to other children may influence who they make friends with, avoid, or
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make enemies with. It is also important to examine emotion attribution in non-western
cultures such as Chinese culture because non-western cultures may not share the same
stereotypes concerning emotions as western cultures (Fischer & Manstead, 2000).
Moreover, because shame and guilt in Chinese culture involve a critique of the self
(Bedford & Hwang, 2003), this study also examined children’s attributions of other
children being unafraid of criticism. The purpose of this study was to partially fill gaps in
the research literature by examining gender differences in Chinese children’s attributions
of shame, guilt, pride, and being unafraid of criticism.
The following review of the literature first describes the existing research on the
attribution of emotion, focusing on the existing research concerning children’s perception
of emotion. Then past research that has been done on shame, guilt, and pride is reviewed,
placing an emphasis on research that has been done with children and research that has
been done in the context of Chinese culture. Then, the past research focusing on the
effect that gender-segregation may have on the attribution of emotions by children is
reviewed. Lastly, this research literature review is put in the context of a social
constructionist epistemology and feminist theoretical stance. Together this literature
review provides the evidence necessary to suggest that children’s perceptions of other
children’s shame, guilt, pride, and being unafraid of criticism might be influenced by the
perceiver’s gender and the target’s gender.
Attribution of Emotion
As noted, a few studies have replicated Condry and Condry’s (1976) original
findings concerning gender differences in the attribution of emotion with child
participants. Widen and Russell (2002), for example, asked preschoolers to label other
children’s emotions either by looking at a prototypical facial expression or by hearing a
brief story. The girl and the boy in the picture were identical with the exception of the
hair style. The stories for the girl and the boy were also identical except for the names
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and pronouns. Moreover, the story made it clear which emotion was being depicted. Even
with clear signals about the emotion being expressed, the children were more likely to
attribute fear to the girl than to the boy, and more likely to attribute disgust to the boy
than to the girl.
In a similar study, Parmley and Cunningham (2007) read several stories to
preschoolers in which the character of the story either unambiguously felt one emotion
(sadness, anger, or fear), or ambiguously felt two emotions conjointly (anger/fear or
anger/sadness). They found that when children heard unambiguous stories they were
more likely to attribute to the character the emotion the story actually depicted, even if
the emotion was not stereotypical for the gender of the character. However, they found
that for ambiguous stories children attributed the emotion that was most stereotypical for
the gender of the character (fear or sadness for girls and anger for boys).
Both Widen and Russell (2002) and Parmley and Cunningham (2007) suggest that
children rely heavily on the gender of the person being observed when making
attributions of emotion. Parmley and Cunningham’s (2007) suggests that attributions of
emotions may be most strongly influenced by the gender of the target when there is no
other information on which to base such attributions.
Three general issues can be raised from these studies. First, it is uncertain how the
age of children influences gender differences in children’s ability to make attributions
concerning emotion. Widen and Russell (2002) suggest that development is an important
factor in the ability to attribute emotions and that studies need to be done with children at
different stages of development. Second, there are no studies that focus on gender
differences for the attribution of emotion by Chinese children. The ability to attribute
emotions is likely to vary as a function of gender differences in emotional experience. In
turn, gender differences in emotional experience may vary as a function of cultural values
including individualistic and collectivistic values. For example, Fischer and Manstead
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(2000) found that the extent of gender differences in the intensity and duration of shame
and guilt were greater in individualistic than in collectivistic countries. So it is uncertain
whether gender differences in the attribution of shame and guilt will be more or less
prominent in a collectivistic culture such as China.
A third and most important issue for this study is that previous studies have focused
on gender differences in children’s attributions of primary emotions, or the emotions
(such as sadness, anger, and fear) that children are likely to feel most immediately and for
the shortest duration in response to a situation. No studies have been focused on gender
differences in the attribution of secondary emotions, or the emotions, such as shame,
guilt, and pride, that involve more cognitive processing and tend to last longer. Analog
studies have been performed in which children have been asked to read vignettes and
then rate how likely the protagonist of the story would feel shame, guilt, or pride (e.g.,
Harris, Olthof, Terwogt, & Hardman, 1987; Kornilaki & Chlouverakis, 2004; Olthof,
Schouten, Kuiper, Stegge, & Jennekens‐Schinkel, 2000). These studies have generally
found that by the age of seven children can make attributions of shame, guilt, and pride
that would be recognizable to adults. However, the focus of these studies was not on how
the gender of the perceiver and the gender of the target influenced the attributions. In
order to understand why Chinese children’s attributions of shame, guilt, pride, and a lack
of fear of criticism might be influenced by the gender of the perceiver and the gender of
the target the research on these emotions originating from China must be examined.
Shame, Guilt, Pride, and Being Unafraid of Criticism
Of the secondary emotions, shame, guilt, and pride have been the most widely
studied both in the United States and internationally (Haidt, 2003). Extensive reviews of
these emotions are available (e.g., Gilbert & Andrews, 1998; Tracy, Robins, & Tangney,
2007). Some research suggests that women are stereotyped as experiencing more shame
and guilt than men, whereas men are stereotyped as experiencing more pride than women
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(Plant et al., 2000). However, this past research on gender-emotion stereotypes focused
on adults and has not been examined with children. In addition, such gender-emotion
stereotypes may vary across cultural groups, meaning that stereotyped gender differences
in these emotions may vary more among European-Americans than other cultural groups,
such as Chinese (Durik et al., 2006). Thus, it is necessary to look at research on these
emotions originating from China to see if there is evidence for such gender-emotion
stereotyping.
Studies of shame and guilt within the context of Chinese culture focusing on
children’s subjective experience, suggest that shame is triggered by wrongdoings that
threaten the public identity of the self, whereas guilt is triggered by failures to live up to
what one expects and demands of oneself (Fung, 2009). For example, Ding, Fan, and
Zhang (2013) asked first-grade to sixth-grade children to provide examples of times when
they would feel ashamed. Two examples from this research included a time when a child
lied about losing a book borrowed from a classmate and a time when a child did not offer
a seat on a bus to an elderly person. In the first example, lying about the book threatened
the child’s identity as an honest person, and in the second example, not giving a seat
threatened the child’s identity as a caring person. Complementing this research on shame,
Zhang and Sang (2012) collected examples from teachers and parents of times when
children felt guilt. Two prototypical examples of times when children might feel guilt
included a time when a child was not careful while playing and hurt another child, and a
time when a child did not live up to personal goals in performance on a test. In each
example, the child failed to live up to personal standards and thus felt guilty. It is also
important to note that criticism, either from others or from the self, is an important aspect
of both shame and guilt in Chinese culture (Bedford & Hwang, 2003). Shame and guilt
involve an ability to register criticism that could come from the community in response to
one’s actions. Moreover, parents from Chinese cultures often use teasing or mild
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criticism to help children learn about shame (Fung, 2009), and it has been noted that
while criticism has often deleterious effects on children in the context of Western culture,
in the context of Confucian cultures, such as Chinese culture, criticism used in a
deliberate and constrained manner can lead to benefits for children (Tobin, Hsueh, &
Karaawa, 2009).
Research on pride has distinguished between two facets: authentic and hubristic
pride (Tracy & Robins, 2007). Authentic pride results from attributions to internal,
unstable, controllable causes (I am proud because I accomplished the task), whereas
hubristic pride results from pride in the global self and from attributions to internal,
stable, uncontrollable causes (I am proud because I am wonderful). Evidence for this
two-facet structure of pride has been found in Chinese culture. Using a card sorting task
in which participants were asked to sort words related to pride, Shi et al. (2015) found
that the words clustered around two factors coinciding with authentic and hubristic pride.
Importantly, although this body of research examining Chinese children’s subjective
experience of shame, guilt, and pride tells us a good deal about the situations in which the
emotions arise, the subjective experience of the emotions, and the behaviors associated
with the emotions, it does not provide direct evidence that shame and guilt are attributed
more to girls than to boys, or that pride is attributed more to boys than to girls. It is
known that shame and guilt are often associated with submissive behaviors such hiding,
gaze avoidance, and apologizing, whereas pride is associated with dominant behaviors,
such as an uplifted head and a direct eye gaze (Tracy et al., 2007). These behaviors are
often seen as feminine and masculine behaviors respectively in patriarchal cultures in
general and Chinese culture in particular (Cheung, 1996). Therefore, it might be
suggested that shame and guilt would be attributed more to girls, and pride more to boys
because these attributions would fit with traditional Chinese stereotypes. This is explored
in the current study.
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Studies which examine the meaning of words related to shame, guilt, and pride in
Chinese also provide little evidence that shame, guilt, and pride are attributed to one
gender more than the other, but they highlight the complexity of researching these
emotions in Chinese culture. As an example, Bedford and Hwang (2003) qualitatively
describe four types of shame (diu lian, can kui, xiu kui, and xiu chi) along with three
types of guilt (nei jiu, zui e gan, and fan zui gan). The extensive vocabulary that Chinese
culture uses to describe and communicate shame and guilt experiences highlights the
importance of these emotions for Chinese culture. The extensive vocabulary also serves
as an example of Richard Shweder’s concept of “one mind, many mentalities.”
According to him and his colleagues, humans are endowed with a large set of
potentialities, which are at times incompatible with one another (Shweder, 1999;
Shweder et al., 2006). Through cultural participation some of these potentialities are
selectively turned on. Thus, shame and guilt may belong to this set of universal
potentialities that all humans have as their inheritance. Whereas shame and guilt may be a
universal experience for all cultures, the level of emphasis placed on these experiences
and the number of ways these experiences can be articulated into language is relative to
Chinese culture (as well as other East Asian cultures).
The types of shame and guilt mentioned by Bedford and Hwang (2003) are
described along a number of dimensions including the type of transgression that must be
committed to elicit the emotion, the target of the emotion, ways to cause the emotion, and
whether an audience is needed to experience the emotion. Of the emotions considered in
Bedford and Hwang’s (2003) model, the present research focused on xiu kui (shame) and
nei jiu (guilt) for two reasons. First, several research studies originating from China have
also chosen to focus on these two emotions either separately or together (e.g., Ding et al.,
2013; Zhang & Sang, 2012). Second, through informal discussions with native Chinese

7

speakers and their experience with Chinese children it was determined that Chinese
children could most easily relate these terms (xiu kui and nei jiu) to their daily lives.
According to Bedford and Hwang (2003) xiu kui (shame) is a strong feeling but not
as strong as xiu chi, a word that in Chinese can refer to demoralizing shame. Xiu kui
(shame) is related to how one understands oneself. Xiu kui (shame) is primarily caused by
the violation of obligations to abstain from certain actions, such as “Do not steal.” The
feeling is directed toward the self. This is similar to the English usage of the term shame,
in that one feels ashamed of oneself and in this way the feeling is directed toward the self.
Xiu kui also involves an ability to discern how one’s actions or self might be subject to
critique from others.
Nei jiu (guilt) is associated with a feeling of failure and criticism of self after not
carrying out personal responsibilities (Bedford & Hwang, 2003). It is primarily caused by
a failure to practice positive duties, such as “be kind to your peers,” but can secondarily
be caused by violating negative duties, such as “do not hurt others.” Nei jiu (guilt) is felt
towards other people for having done something wrong to them. A child might feel nei
jiu (guilty) toward a peer for not having treated the peer kindly.
In addition to examining attributions of xiu kui and nei jiu, this project also
examined attributions of pride. Chinese language differentiates between two kinds of
pride: zi hao and jiao ao (Hu, 2014; Mascolo, Fischer, & Li, 2003). Zi hao is a neutral
term and depending upon the context can convey either a desired or undesirable emotion.
In contrast, jiao ao is always a negative personality characteristic much like arrogance is
in English. Of the two facets of pride discussed earlier, jiao ao (arrogance) most closely
resembles hubristic pride. Therefore, zi hao was chosen for this project because it can
carry a neutral or positive meaning. Therefore, although Chinese culture in general
esteems modesty as a virtue, pride may at times be normatively appropriate for children
to experience. More specifically, it was the purpose of this study to examine attributions
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of pride after an accomplishment, because this paralleled the focus on attributions of
shame and guilt after a failure.
Since shame and guilt were a primary focus of this project, it was also important to
examine attributions of a deprivation of a sense of shame or guilt. In Chinese there are
several ways to express a sense of shamelessness. One of the most direct ways is to say
that someone bu zhi xiu chi or does not know shame. In addition, a sense of
shamelessness can be expressed less directly by saying someone is hou lian pi or thickfaced. However, given that these terms are relatively strong in Chinese a milder term was
substituted. Earlier it was mentioned that being responsive to criticism potentially given
from others and the self was part of having a sense of shame and guilt in Chinese culture.
Therefore, children were asked to nominate peers who were unafraid of criticism (bu pa
pi ping). Admittedly, the phrase bu pa pi ping is quite different from the ways mentioned
above for expressing shamelessness but it does capture one important aspect of
shamelessness: being unresponsive to criticism. During the design of the study it was
thought that this term would be tolerated well by children.
It is important to note that this review of the literature did not find direct evidence
that shame, guilt, pride, and being unafraid of criticism are attributed to one gender more
than the other in Chinese culture. There is evidence that shame and guilt are central
concepts in Chinese culture. However, both xiu kui (shame) and nei jiu (guilt) are
associated with submissive behaviors and zi hao (pride) is associated with dominant
behaviors (Tracy et al., 2007). Therefore, it is reasonable to suggest that shame and guilt
might be attributed more to girls than to boys and that pride might be attributed more to
boys than to girls. However, this suggestion only considers the gender of the target of the
attribution. Yet it may be the case that attributions of these emotions are influenced by
both the gender of the target and the gender of the child making the attribution. To
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understand how this may be the case it is helpful to consider Eleanor Maccoby and Carol
Jacklin’s (1987) work on gender segregation.
Gender Segregation Effects
Eleanor Maccoby and Carol Jacklin’s (1987) work on gender segregation is helpful
in making sense of how the gender of the child making the attribution and the gender of
the child receiving the attribution may interactively influence the attributions of emotion.
Their work suggests that gender segregation is pivotal for elementary school-aged
children. Gender segregation becomes most prominent during middle childhood (third to
sixth grade or between 8 and 12 years of age). Children spontaneously choose samegender friends throughout middle childhood. Girls and boys form distinctively different
cultures in that groups of girls and groups of boys have distinctively different sets of rules
for interaction. For example, when doing activities girls tend to form clusters of two or
three girls, whereas boys tend to play in larger groups. Girls play more collaboratively,
whereas boys tend to have one leader. Thus girls tend to mutually submit to one another,
whereas boys tend to dominant one another. Girls have more physical contact with one
another, but boys play rougher and boys have physical fights more often than girls.
Groups of girls often involve more self-disclosure and are more intimate. Compared to
boys, girls interrupt less often, have more agreement, and mitigate conflict. Maccoby and
Jacklin (1987) have even replicated these findings in cross cultural studies (e.g., Kenya).
It has been observed that girls and boys often have difficulty interacting with one
another because the rules of interaction are so different in their respective cultural groups
(Thorne, 1993). Moreover, there is evidence that girls and boys may develop perceptual
biases concerning what children of the opposite gender think, feel, and act due to
segregation. Three studies in particular have tested whether children demonstrate a
preference for attributing positive and negative characteristics to cross-gender or samegender peers.
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In the first study, sixth graders in the United States were given a peer nomination
instrument in which they were asked to nominate children from their classroom who fit
several descriptions of behavior (Card, Hodges, Little, & Hawley, 2005). This instrument
included descriptions of outward acts of aggression, such as physical fighting and verbal
threats (overt aggression), acts intended to cause harm through the manipulation of social
standing and relationships (relational aggression), being harmed through name-calling,
threats, or physical harm (victimization), popularity, and social preference. They found
that for nominations of overt aggression there was no significant effect for the gender of
the perceiver, the gender of the target, and the interaction between the perceiver’s gender
and the target’s gender. However, for nominations of relational aggression there was a
significant effect for the perceiver’s gender: girls nominated more peers for relational
aggression than boys did. This perceiver main effect was qualified by a significant
perceiver gender by target gender interaction: girls nominated more girls than boys, and
boys nominated more boys than girls. Similarly, for nominations of victimization it was
found that girls nominated more peers for victimization than boys did. This main effect
was qualified by a significant interaction effect between the perceiver gender and target
gender: girls nominated more girls than boys, and boys nominated more boys than girls.
The pattern of results for two measures of social status (popularity and social preference)
followed a similar pattern in which there was no significant main effect for perceiver
gender or target gender, but girls did view other girls significantly more favorably than
boys and boys viewed other boys significantly more favorably than girls.
In Chinese culture, gender segregation is also a prominent phenomenon for children
in middle childhood. Wu, Zhou, Wei, and Bao (2013) gave third to sixth grade children
three peer nomination measures. On the first, children circled their friends; on the second,
they circled peers they liked least; and on the third, they circled peers they liked most.
Wu and her colleagues (2013) found that children received more friend nominations from
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same-gender classmates than from opposite-gender classmates. In addition, when asked
who they liked most in the class, both genders were more likely to nominate peers of the
same gender rather than peers of the opposite gender. However, when asked who they
liked least in the classroom, both boys and girls were more likely to nominate a boy than
a girl. Moreover, boys’ friendship nominations from boys negatively predicted their
loneliness and girls’ nominations for being liked most by other girls negatively predicted
their loneliness, thus demonstrating a link between positive attributions of characteristics
and social interaction. Although, Wu et al. (2013) found that children preferred to make
nominations for positive characteristics to peers of the same gender (friendship and being
liked the most) they found boys were more likely than girls to receive nominations for
negative characteristics (being liked least). Others have found that negative
characteristics were more likely to be attributed to boys and positive characteristics to
girls when using similar instruments. For example, Sun (2007) found that children
attributed physical aggression more to boys than girls and prosocial behavior more to
girls than boys. The present research considers whether children demonstrate a preference
for making nominations of emotional characteristics to peers of the same gender.
Both Card et al. (2005) and Wu et al. (2013) provide evidence that when peer
nomination instruments are used to measure children’s attributions of positive and
negative characteristics, children demonstrate a preference for nominating peers of their
own gender. Card et al. (2005) indicated that girls may sometimes give more nominations
for negative characteristics. However, the results of Card et al. (2005) may have limited
applicability because the nominations were collected from children living in the United
States. Wu et al. (2013) and Sun (2007) indicated that boys may receive more
nominations for negative characteristics when peer nomination measures were used.
However, overall children preferred nominating peers of the same gender and, therefore it
can be expected that if children living in China were to complete similar instruments
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which included items related to shame, guilt, pride, and being unafraid of criticism that
children would demonstrate a preference for providing nominations to same-gender
peers.
Epistemology and Theory
All these findings concerning gender-emotion stereotypes and gender segregation
must be understood in the light of social constructionist epistemology and feminist
theory. This is also an area where the original work of Eleanor Maccoby and Carol
Jacklin (1987) is helpful. Their work is sometimes thought as an early application of
social constructionist epistemology and feminist theory to the issue of gender differences
(Burr, 2015). Epistemologies are very general theories about knowledge. Therefore,
epistemologies explain how knowers know things, what it is possible to know, and what
gets counted as knowledge. More specialized theories, such as feminist theory, can be
derived from epistemologies that apply an epistemology to a particular research area,
such as gender differences. There are three general types of epistemology: objectivist,
social constructionist, and subjectivist (Crotty, 1998). According to Crotty (1998) all
research is informed by an epistemological outlook. The epistemological stance of many
quantitative studies is often not explicitly stated because many quantitative studies
assume an objectivist stance is taken. It is the standard practice for qualitative studies to
state the epistemological stance assumed in the process of the study. Crotty (1998) also
suggests that quantitative studies that do not assume a standard objectivist stance may
find it useful to clarify the epistemology assumed in the course of the study. Because the
standard objectivistic epistemology was not assumed during the course of this study it is
necessary to clarify the social constructionist and feminist standpoint assumed by the
study.
Social constructionist epistemology is often contrasted with objectivist and
subjectivist epistemology (Crotty, 1998). An objectivist epistemology holds that the aim
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of science is to make sure the words scientists use are an accurate reflection of reality.
For the objectivist, the words the scientist speaks provide a realistic portrait of the world.
In contrast, subjectivist epistemologies remain skeptical about the ability for scientists to
know the true nature of reality or the world. Someone who holds a subjectivist
epistemology believes that there are different perspectives of reality but there is no way
to arbitrate between perspectives and determine the correct perspective. In contrast to
objectivist and subjectivist epistemologies, a social constructionist epistemology assumes
a middle of the road approach to knowledge. From a social constructionist point of view
people use words to build the social world in which they dwell. It may not always be
possible to know the true nature of reality and better systems of measurement do not
guarantee that reality can be known any better than it is. Although the social world is
constructed by the words to talk about it, reality constrains what can be said about it.
Rather than focusing on the accuracy of beliefs about reality scientists who hold to a
social constructionist epistemology tend to focus on the social consequences of having
different perceptions of reality.
Maccoby and Jacklin’s (1987) work is an application of a social constructionist
epistemology and feminist theory to the issue of gender differences. Their overall claim is
that girls and boys form two separate groups with separate rules for interaction. Through
this socialization experience, Maccoby and Jacklin (1987) argue, girls’ social
development outpaces that of boys. According to them, whereas boys focus on one goal
in social interactions, girls have two. Boys focus on getting their way, and girls attempt to
both have their way and maintain social relationships. Based on Maccoby and Jacklin’s
(1987) work it has been argued that girls in general are more socially and emotionally
competent. It is possible that this emotional competence could be the result differences in
biology, differences in socialization processes, or both. Regardless of the ultimate reason
for girls’ greater emotional attunement during middle childhood, a feminist perspective
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may provide resources to help understand gender differences in emotional competence.
There are many different feminist theories and some of these theories disagree on matters
of great importance (Jacklin & McBride-Chang, 1991). However, in general all feminist
theories focus on the oppression of girls and women and the ways in which feminine
ways of being in this world are ignored (Alcoff & Potter, 2013). Most importantly,
standpoint feminist theories focus on the ways in which systemic oppression can often
lead to greater insight on the part of the oppressed (Harding, 2004). Thus, if much of
standpoint feminist theory is true, one would expect that girls and women would have
greater insight into the emotional experience of those who play the largest role in their
oppression, namely, boys and men. Moreover, one would also expect that this greater
insight would be most prominent in areas of emotional life related most directly to gender
identity, such as shame, guilt, and pride appear to be in Chinese culture. To clarify—from
a standpoint feminist position, one would expect to observe girls having greater insight
into the emotional lives of girls and boys in areas where children’s emotional life is most
pertinent for gender identity, such as shame, guilt, and pride appear to be in Chinese
culture.
Current Study
The purpose of this study was to extend the findings of previous research on
children’s attributions of emotions by asking children to nominate other children for four
emotions: shame, guilt, pride, and being unafraid of criticism. One aim of the research
was to see if there was evidence supporting the hypothesis that gender-emotion
stereotypes and gender segregation influenced the nominations. However, another aim
was to see whether the data might be best interpreted using a feminist approach, as it
appears this approach is able to make sense of the ways in which gender-emotion
stereotypes and gender segregation work together to shape attributions of emotions.
Because previous studies have successfully used peer nomination instruments to assess
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children’s attributions of behavioral characteristics, this study also employed a peer
nomination methodology to assess children’s attributions of emotions.
It was predicted that girls would be nominated for shame and guilt more than boys.
Furthermore, it was predicted that boys would be nominated for pride more than girls.
Given that past research has found that boys receive more nominations for negative
characteristics, it was predicted that boys would be more likely than girls to receive
nominations for being unafraid of criticism. In addition, given that children lead highly
gender-segregated lives during middle childhood it was predicted that children would be
more likely to nominate peers of the same gender than peers of the opposite gender for all
four emotions. For the sake of comparison with previous studies, items measuring overt
aggression, relational aggression, victimization, and being respected (which was used as
an indicator of social status) were included in the analysis. It was predicted that boys
would be more likely to be nominated for the three measures of negative characteristics
(overt aggression, relational aggression, and victimization). Finally, it was predicted that
children would be more likely to nominate peers of the same gender than peers of the
opposite gender for the indicator of social status (being respected).
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Chapter 2
Method
Participants
The participants were 324 children in third through sixth grades. Table 1 provides
the number of girls and boys in each grade and in each school. One hundred and eightyone children were from an urban school located in Wuhan, Hubei, China and 143
children were from a rural school located 58 miles (93 km) east of Wuhan in Xishui
County, Hubei, China. Thus, a total of eight different classrooms participated in the
study. The classroom sizes ranged from 30 to 50 overall, and from 30 to 40 for the rural
school, and from 40 to 50 for the urban school. Thus, classroom size varied by school,
F(1, 6) = 7.76, p = .03, but not by grade, F(3, 4) = 0.04, p = .98. While the focus of this
project was not on differences between the two schools, it was necessary to use a
statistical model which accounted for the variability of classroom size between the two
schools. The children from the urban school are from middle-class families consistent
with the socioeconomic status of the Wuhan area and the children from the rural school
are from working-class families consistent with the socioeconomic status of Xishui
County.
Table 1
Number of Girls and Boys in Each Grade and School
Grade
School
Urban

Gender
Girls (n = 83)
Boys (n = 98)

Rural

Girls (n = 56)
Boys (n = 87)

Combined

Girls (n = 139)
Boys (n = 185)

rd

th

3
21
29
(n = 50)
12
21
(n = 33)
33
50
(n = 83)

4
17
23
(n = 40)
22
18
(n = 40)
39
41
(n = 80)
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5th
15
28
(n = 43)
12
28
(n = 40)
27
56
(n = 83)

6th
30
18
(n = 48)
10
20
(n = 30)
40
38
(n = 78)

Procedure
The data for the present research were part of a larger project entitled “Zi Zun
Among Chinese Children” for which Zhang Hui was the primary investigator. Through
email correspondence, the project was introduced to the directors of the elementary
schools. Shortly after introducing the project, letters were received from the directors of
the two elementary schools granting permission to collect data (see Appendices B & C).
A study protocol was submitted to the Institutional Review Board at the University of
Memphis and approval was received for the project (see Appendix A).
Three weeks before data collection a letter was sent to all parents of the children in
third through sixth grades (see Appendices D & E). This letter detailed the researchers’
intention to have the children complete several questionnaires. Parents were informed
that if they did not wish to allow their child to complete the questionnaires that they
should return the letter to the school with their signature. They were also invited to ask
questions about the study by calling the cell phone of the graduate student collecting the
data. No parents declined to let their children participate, although some (n = 32) children
were absent the day of data collection.
A peer nomination instrument (see Appendices F & G) was administered to the
students by a graduate student, a native speaker of Chinese. To assess for children’s
emotion attributions, the questionnaire asked students to nominate children from their
classroom who would feel xiu kui (shame) after doing something wrong, would feel bu
pa pi ping (unafraid of criticism), would feel nei jiu (guilt) after doing something wrong,
and would feel zi hao (pride) after doing a task well. On this same questionnaire,
students were asked to nominate students from their classroom who started fights (overt
aggression), who got even by keeping others out of their group of friends (relational
aggression), who got pushed around (victimization), and who were respected by others
(being respected).
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Measure
Peer Nomination Measure. Children were given an ordered and numbered list of the
children in their class. In addition, they were given a list of 24 roles (see Appendices F &
G). They were asked to imagine that they were the director of a play and to nominate
children from their classroom who could play each of the roles by writing the
corresponding number beside the role. They were allowed to provide unlimited
nominations but they were not allowed to make self-nominations. A total of eight items
from this measure were used as dependent variables in this study. Three items on this
measure concerned xiu kui (shame), nei jiu (guilt), and zi hao (pride): “Someone who
would feel ashamed if they did something wrong”; “Someone who would feel guilty if
they did something wrong”; and “Someone who would feel proud if they did a task well.”
Another item asked children to nominate children who matched the description:
“Someone who is not afraid of criticism (bu pa pi ping).” Four additional items asked
children to nominate, “Someone who gets into fights for little or no reason” which was
used as a measure of overt aggression, “A person who gets even by keeping someone
from being in their group of friends” which was used as a measure of relational
aggression, “Somebody who gets pushed and hit by other kids” which was used as
measure of victimization, and “Someone others respect” which was used as a measure of
being respected.
Analysis
A total of eight separate generalized mixed model analyses were performed using a
logit link function and, therefore, the statistical model was a logistic regression model
analysis. Generalized Mixed Modeling was adopted to incorporate subject-specific
responses (modeled as random intercept), to control for the sequence of the students on
the list (modeled as random intercept), and to control for the variability of the classroom
size across the two schools. The fixed effects were modeled as the perceiver's gender, the
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target’s gender, and their corresponding interaction. SAS/STAT PROC GLIMMIX
version 9.4 (SAS Institute, Cary, NC) was used in these analyses.
The dependent variables for these analyses were children’s nominations of feeling
xiu kui (shame), bu pa pi ping (unafraid of criticism), nei jiu (guilt), zi hao (pride), overt
aggression, relational aggression, victimization, and respect received from others. Each
dependent variable was binary (either nominated or not) and each was included in a
separate analysis. The perceiver’s gender and the target’s gender were included as
independent variables in all analyses. Both the perceiver’s gender and the target’s gender
were modeled as fixed effects. Subject effects were modeled as random effects. In
addition to the main effects of the perceiver’s gender and the target’s gender, the twoway interaction was of particular interest to this study. For analyses with a significant
two-way interaction, four follow-up analyses were conducted. Two of the follow-up
analyses concerned the likelihood of giving a nomination to a girl versus a boy with one
analysis for girl perceivers and one for boy perceivers. Two of the follow-up analyses
concerned the likelihood of receiving a nomination from a girl versus a boy with one
analysis for girl targets and one for boy targets. All eight models predict to the likelihood
that a nomination is made. Therefore, the results are stated in terms of odds ratios
between the levels of the independent variables. For example, the results might be
expressed in terms of the ratio between the odds that a girl will be nominated versus the
odds that a boy will be nominated. The results are grouped according to the dependent
variables.
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Chapter 3
Results
Table 2 provides a summary of the main effects and the interaction effects for all
the models. This table indicates which main effects and interaction effects, if any, are
significant. Figures 1 through 8 provide a representation of the odds ratios for the main
effects and simple effects of the interaction. For consistency across the figures and to
provide complete information all the effects are illustrated regardless of significance.
Shame
Figure 1 provides a graphical depiction of the main and simple interaction effects for
nominations of shame. For nominations of shame, there was a significant main effect for
target gender indicating that girls were more likely to be nominated for shame than boys
were. There was no main effect for perceiver gender. Importantly, there was a significant
interaction effect between target and perceiver gender for nominations of shame.
Follow-up analyses were performed to examine the significant two-way interaction.
Girls were 2.27 times more likely to nominate girls than to nominate boys, t(14161) =
5.99, p < .01. Girls were also 2.02 times more likely to be nominated by girls than by
boys, t(14161) = 4.89, p < .001. Likewise, boys were 1.55 times more likely to nominate
boys than to nominate girls, t(14161) = -3.57, p < .001, and 1.76 times more likely to be
nominated by boys than by girls, t(14161) = -3.93, p < .001.
Being Not Afraid of Criticism
Figure 2 provides a graphical depiction of the main and simple interaction effects
for nominations of being unafraid of criticism. For nominations of being unafraid of
criticism, there was a significant main effect for target gender indicating that boys were
2.38 times more likely to be nominated for being unafraid than girls were, t(14161) = 9.07, p < .001. There was also main effect for perceiver gender indicating that girls were
1.24 times more likely to make nominations of feeling unafraid than boys were likely to
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make these nominations, t(14161) = 2.08, p = .038. Importantly, there was not a
significant interaction effect between target and perceiver gender for nominations of
feeling not afraid of criticism.
Table 2
Main and Interaction Effects for Nominations of Emotions and Behaviors
Nomination
Effect
Estimate
S.E.
Odds Ratio
T
Shame
Intercept
-3.32
0.07
0.04 (25.00) -48.54
TG
0.19
0.09
1.20
(0.83)
1.98
PG
0.07
0.11
1.07
(0.93)
0.61
TG × PG
1.27
0.18
3.56
(0.28)
6.90
Unafraid of
Intercept
-3.35
0.10
0.03 (33.33) -32.01
criticism
TG
-0.86
0.10
0.42
(2.38) -9.07
PG
0.21
0.10
1.23
(0.81)
2.08
TG × PG
0.16
0.18
1.17
(0.85)
0.89
Guilt
Intercept
-3.23
0.07
0.04 (25.00) -46.38
TG
0.24
0.09
1.27
(0.79)
2.65
PG
0.08
0.12
1.08
(0.93)
0.61
TG × PG
1.23
0.18
3.42
(0.29)
7.01
Pride
Intercept
-3.25
0.09
0.04 (25.00) -35.45
TG
-0.34
0.09
0.71
(1.41) -3.73
PG
0.29
0.11
1.33
(0.75)
2.67
TG × PG
0.69
0.17
1.99
(0.50)
4.02
Overt
Intercept
-2.86
0.10
0.06 (16.67) -31.44
Aggression
TG
-1.11
0.08
0.33
(3.03) -14.13
PG
0.16
0.10
1.18
(0.85)
1.56
TG × PG
0.20
.15
1.22
(0.82)
1.30
Relational
Intercept
-3.24
0.09
0.04 (25.00) -36.21
Aggression
TG
-0.12
0.09
0.89
(1.12) -1.27
PG
0.01
0.10
1.010 (0.99)
0.12
TG × PG
1.20
0.18
3.22
(0.31)
6.86
Victimization Intercept
-3.24
0.12
0.04 (25.00) -27.41
TG
-0.48
0.09
0.62
(1.61) -5.23
PG
0.10
0.11
1.10
(0.91)
0.91
TG × PG
0.56
0.18
1.75
(0.57)
3.21
Respected by Intercept
-2.66
0.11
0.07 (14.28) -24.63
Others
TG
0.04
0.07
1.05
(0.95)
0.68
PG
0.02
0.10
1.01
(0.99)
0.14
TG × PG
1.14
0.13
2.74
(0.36)
4.94

p
<.001***
.047*
.544
<.001***
<.001***
<.001***
.038*
.375
<.001***
.008**
.539
<.001***
<.001***
<.001***
.008**
<.001***
<.001***
<.001***
.119
.194
<.001***
.205
.901
<.001***
<.001***
<.001***
.361
.001**
<.001***
.496
.887
<.001***

Note: TG = Target Gender and PG = Perceiver Gender. Odds ratio column presents the odds ratio based on
the regression estimate and the inverse of the odds ratio. For TG and PG effects the odds ratio represents
the odds of a girl versus a boy being nominated or nominating and the inverse odds ratio represents the
odds of a boy versus a girl being nominated or nominating. *p <.05. **p < .01. ***p<.001.
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Figure 1. Main and Simple Interaction Effects for Nominations of Shame
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Figure 2. Main and Simple Interaction Effects for Nominations of Being Unafraid of
Criticism
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Guilt
Figure 3 provides a graphical depiction of the main and simple interaction effects for
nominations of guilt. For guilt, there were significant main effects for target gender but
none for perceiver gender. Thus, girls were more likely to be nominated for guilt than
boys. Importantly, there was a significant interaction effect between target and perceiver
gender. Follow-up analyses indicated that girls were 2.35 times more likely to nominate
girls than to nominate boys, t(14161) = 6.50, p < .01. Girls were also 1.99 times more
likely to be nominated by girls than to be nominated by boys, t(14161) = 4.61, p < .001.
Likewise, boys were 1.47 times more likely to nominate boys than to nominate girls,
t(14161) = -3.18, p < .001, and 1.72 times more likely to be nominated by boys than to be
nominated by girls t(14161) = -3.53, p < .001. Thus, girls provided same-gender
nominations for guilt at a greater magnitude than boys provided same-gender
nominations.
Pride
Figure 4 provides a graphical depiction of the main and simple interaction effects for
nominations of pride. For nominations of pride, there was significant main effect for
target gender indicating that boys were more likely to be nominated for pride than girls.
However, there was also a significant main effect for perceiver gender indicating girls
were more likely to make nominations for pride than boys were. Importantly, these main
effects were qualified by a significant interaction effect between target and perceiver
gender. Follow up analyses indicated that boys nominated other boys for pride 1.96 times
more than they nominated girls, t(14161) = -5.32, p < .001. However, boys were not
nominated by one gender more than the other, t(14161) = -0.48, p = .634. In contrast to
the boys, girls did not nominate one gender more than the other for pride, t(14161) =
0.07, p < .001, but girls were 1.89 times more likely to be nominated by a girl than by a
boy, t(14161) = 4.24, p < .001.
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Figure 3. Main and Simple Interaction Effects for Nominations of Guilt
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Figure 4. Main and Simple Interaction Effects for Nominations of Pride

25

Overt Aggression
Figure 5 provides a depiction of the main and simple interaction effects for overt
aggression. For nominations of overt aggression, there was a significant main effect for
target gender which indicated that boys were 3.03 times more likely than girls or 0.33 as
likely as girls to be nominated for overt aggression t(14161) = -14.13, p < .001. However,
there were no significant perceiver gender or interaction effects.
Relational Aggression
Figure 6 provides a depiction of the main and interaction effects for nominations of
relational aggression. Nominations for relational aggression revealed no significant main
effects for target gender and perceiver gender. However, there was a significant
interaction effect between target and perceiver gender. Follow-up analyses indicated that
girls were 1.62 times more likely to nominate girls than to nominate boys, t(14161) =
3.69, p < .001. Girls were also 1.85 times more likely to be nominated by girls than to be
nominated by boys t(14161) = 4.48, p < .001. Likewise, boys were 2.05 times more likely
to nominate boys than to nominate girls, t(14161) = -5.91, p < .001, and 1.80 times more
likely to be nominated by boys than to be nominated by girls t(14161) = -4.56, p < .001.
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Figure 5. Main and Simple Interaction Effects for Nominations of Overt Aggression
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Figure 6. Main and Simple Interaction Effects for Nominations of Relational Aggression
Victimization
Figure 7 provides a graphical depiction of the main and simple interaction effects for
nominations of victimization. Nominations for victimization revealed a significant main
effect for target gender but no perceiver gender effect. Boys were more likely than girls
to be nominated for victimization. This target gender effect was qualified by a significant
interaction effect between target and perceiver gender. Follow-up analyses indicated that
girls were not more likely to nominate one gender more than the other, t(14161) = -1.56,
p = .117, but girls were 1.46 times more likely to be nominated by girls than to be
nominated by boys t(14161) = 2.45, p < .001. In contrast, boys were 2.15 times more
likely to nominate boys than to nominate girls, t(14161) = -6.07, p < .001, but when
nominated for victimization they were not more likely to be nominated by one gender
more than the other, t(14161) = -1.58, p = .115.
Respected by Others
Figure 8 provides a graphical depiction of the main and simple interaction effects for
nominations of being respected by others. Nominations for being respected revealed no
significant main effects for target gender and perceiver gender. However, there was a
significant interaction effect between target and perceiver gender. Follow-up analyses
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indicated that girls were 1.86 times more likely to nominate girls than to nominate boys,
t(14161) = 6.27, p < .001. Girls were also 1.79 times more likely to be nominated by girls
than to be nominated by boys t(14161) = 4.94, p < .001. Likewise, boys were 1.69 times
more likely to nominate boys than to nominate girls, t(14161) = -5.92, p < .001, and 1.74
times more likely to be nominated by boys than to be nominated by girls t(14161) = 4.80, p < .001.
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Figure 7. Main and Simple Interaction Effects for Nominations of Victimization
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Figure 8. Main and Simple Interaction Effects for Nominations of Being Respected
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Chapter 4
Discussion
Children’s attributions of other children’s emotions likely influence the formation,
maintenance, and discontinuation of many types of relationships: peers they engage as
friends, peers to avoid, or peers who are enemies (Saarni, 1990, 1997, 1999). Within
Chinese culture the ability to experience normatively appropriate moral emotions,
especially shame and guilt, is considered a virtue (Bedford & Hwang, 2003; Fung, 2009).
Therefore, who Chinese children attribute moral emotions to is likely to influence the
nature and quality of peer relationships. The goal of this research was to understand the
influence of the gender of the perceiver and the gender of the target on Chinese children’s
attributions of shame, guilt, pride, and being unafraid of criticism. There was evidence
that children made nominations that were consistent with gender-emotion stereotypes and
there was also evidence that children preferred to nominate peers of the same gender
rather than peers of the opposite gender. In the discussion, the influence of gender on
attributions of shame, being unafraid of criticism, guilt, and pride is presented.
Discussions of connections to past research, connections with feminist theory, the
limitations of this study, and the contributions made by this study follow.
Shame, Guilt, and Pride
Arguably, the two most important results of this study concern the main effect for
target gender and the interaction effect of target gender and perceiver gender found for
attributions of shame, guilt, and pride. The main effects for target gender indicate that the
emotions of shame, guilt, and pride are gender-stereotyped in Chinese children. Chinese
children were more likely to attribute shame and guilt to girls than to boys, and they were
more likely to attribute pride to boys than to girls. This is consistent with previous
research that indicates emotions associated with submissive behavioral displays (such as
sadness, shame, and guilt) are often attributed to girls, and emotions associated with
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dominant display behaviors (such as anger and pride) are often attributed to boys
(Parmley & Cunningham, 2007; Widen & Russell, 2002). Interestingly, the main effects
for target gender were qualified by the significant interaction effect between the target
gender and perceiver gender. In the case of shame and guilt, girls were more likely to be
nominated by and to nominate girls, and boys were more likely to be nominated by and to
nominate boys. This means that there is evidence that Chinese girls and boys prefer to
nominate same-gender peers for shame and guilt, with girls providing and receiving the
bulk of attributions for and from girls, and boys providing and receiving the bulk of
attributions for and from boys. In sum, although shame and guilt were attributed more to
girls than boys, it was girls who drove this stereotype by providing the bulk of
attributions to girls for these emotions.
In the case of the attributions of pride, the interpretation of the results is a little more
complicated. There was a main effect for target gender indicating that boys were more
likely to be nominated for pride than girls. But there was also a significant perceiver
effect indicating that girls were more likely to give nominations of pride than boys were.
There was also an interaction between target gender and perceiver gender. The follow-up
analyses of this interaction indicated that when a boy made an attribution for pride he was
more likely to pick a boy than a girl. But when a boy was nominated for pride he was not
more likely to be nominated by a boy or girl. This means that boys may have used a
stereotype (e.g., boys are more prideful than girls) to make their nominations of pride, but
they were not subject to a stereotype when they received nominations for pride. The
results of the follow-up analyses for girls mirrored the follow-up analyses for the boys.
When a girl nominated a peer for pride she was not more likely to choose a girl or a boy.
However, when a girl was nominated for pride she was more likely to be nominated by a
girl than a boy. In short, there is no evidence that girls used a stereotype to make
nominations of pride, but they did receive more nominations for pride from their own
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gender. The two non-significant follow-up analyses (boys were not more likely to receive
nominations from one gender or the other and girls were not more likely to give
nominations to one gender or the other) may have a similar plausible explanation. It
could be that the likelihood of a girl giving a nomination of pride was not due solely to
the gender of target but also due to other characterological variables, such as how much
the girl took pride in her own accomplishments. It may be the case that a girl who took a
good deal of pride in her accomplishments would be more likely to nominate a girl than a
boy for pride and a girl who did not take very much pride in her accomplishments would
be more likely to nominate boys than girls for pride. This is only a plausible hypothesis
for these complex findings for pride and it remains to be tested in future studies. In any
case, just as for the shame and guilt nominations, girls played an important role in
shaping the stereotypes.
Being Unafraid of Criticism
Perhaps the most interesting results of this study indicated main effects of target
gender and perceiver gender for attributions of being unafraid of criticism. Recall that
being unafraid of criticism was included as an imperfect indicator for an element of
shamelessness. The main effect for target gender indicated that boys were more likely to
be nominated for being unafraid of criticism than girls. However, the main effect for
perceiver gender indicated that girls were more likely to make nominations of being
unafraid of criticism than boys. Thus, girls made the most and boys received the most
nominations for being unafraid of criticism. As noted previously, girls were more likely
to be targets of shame nominations, and girls were more likely to provide nominations of
shame to girls. Together this means that girls were perceptive when boys displayed an
absence of a quality (the ability to register criticism from the self and others) which they
value in their own view of their gender. This is not surprising. In-groups such as those
formed by the two genders during middle childhood perpetuate by stressing the perceived

31

similarity of their members and the perceived dissimilarity between the in-group and
members of the out-group (Thorne, 1993). As mentioned before, it appears that girls were
in part responsible for the creation of the stereotype that girls experienced more shame
and guilt and in this way girls stressed the perceived similarity of in-group members. By
perceiving boys as being unafraid of criticism and as being shameless, girls stressed the
perceived dissimilarity between them and “the boys.”
Overt Aggression, Relational Aggression, Victimization, and Being Respected
The results that connect this research most directly with earlier research concern
attributions of overt aggression, relational aggression, victimization, and being respected.
Overt aggression was more likely to be attributed to boys than to girls. This finding is
consistent with research indicating that boys engage in more outward acts of aggression,
and it is consistent with Sun (2007) who found that Chinese children attributed physical
aggression to boys more than to girls. Interestingly, the target effect for victimization
indicated that boys were more likely to be nominated for victimization than girls. This
finding does not fit with the image of boys as overtly aggressive and attempting to
dominate others. This target main effect was qualified by a perceiver and target gender
interaction. This interaction followed the same pattern as the interaction for nominations
of pride. For both, girls were not more likely to make nominations for one gender over
the other, but they did receive more nominations from their own gender; in addition, boys
were more likely to make nominations for their own gender but they were not more likely
to receive nominations from one gender over the other. As mentioned for nominations of
pride, it may be that a third variable, in addition to the gender of the perceiver and the
gender of the target, influenced the attributions of victimization and pride. This remains
to be explored in future research.
The current study also found that Chinese children displayed a preference for
making nominations of relational aggression and being respected to peers of their own
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gender. For these nominations there were no significant perceiver or target effects, but
there was a significant interaction between target and perceiver gender. It may be the case
that in order to provide nominations of relational aggression and being respected,
intimate knowledge of another person is required and therefore children were more likely
to make in-group nominations for these items.
A Developmental and Feminist Interpretation
There are several competing interpretations of the data. First, it may be that Chinese
girls are the “architects” of the gender-emotion stereotypes concerning shame, being
unafraid of criticism, guilt, and pride. Girls and women may be influencing which
emotions are associated with particular genders. Alternatively, it could be that Chinese
girls’ perception of other children’s emotions is more accurate than Chinese boys’
perception. In order to arbitrate between these competing interpretations some data about
the gender-emotion stereotypes present within Chinese culture would have to be
available. In addition, in order to decide whether or not girls’ perception is more accurate,
it would be necessary to define what an accurate perception of the emotions would be. It
may not be pragmatically possible to define what an accurate perception would be. One
could define an accurate perception of emotion as one that aligns with the subjective
perception of the one being perceived. But what if the person being perceived is not very
perceptive of their own emotions? One could define an accurate perception of emotion as
one that aligns with other observers’ perception (teachers, researchers, and other
students) of the same emotion. But doesn’t this just mean that perceptions of these
observers are in agreement not that any of these perceptions are accurate? So it may not
be possible to decide whether girls understand gender-stereotypes better or perceive
emotions better than boys based on the data presented here.
However, it is possible articulate a developmental interpretation that takes into
account feminist values. It is possible to say that during the middle childhood phase of
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development Chinese girls and boys have a different understanding of the emotions of
their own gender and the opposite gender. This is in agreement with the work of Eleanor
Maccoby and Carol Jacklin (1987) who also show that girls like boys are interested in
having their way during middle childhood but are equally interested in maintaining
relationships. Girls during this time are mostly concerned with forming and maintaining
relationships with other girls. Through this process of building relationships with other
girls they are building a sense of what it means to be a girl and what it is like not to be a
girl. Thus they are developing in-group and out-group biases. One of these biases may be
that girls rightfully feel ashamed and guilty when they have done something wrong and
they feel these emotions more so than boys. Another bias may be that boys feel proud and
are not afraid of criticism and boys are more like this than girls. This connects well with
the work of Maccoby and Jacklin (1987) who show that although girls may be more
socially and emotionally competent than boys during middle childhood they are at risk by
the time they reach adolescence. This is so because girls are focused on working on
relationships and they are less concerned than boys with competing. Therefore, during
adolescence when teenage girls and boys come together socially both enter into this
social foray with different objectives: girls to nurture and maintain relationships and boys
to compete.
The data from the current study aligns well with the research from Maccoby and
Jacklin (1987) because emotions such shame and guilt, which from the girls’ perspective
are associated more with girls than boys, have more to do with the maintenance of
relationships, whereas pride and being unconcerned with criticism have more to do with
competition. But because girls are more concerned with relationships they do not
compete as well in general with boys who are more singularly concerned with competing.
This is one element that contributes to the oppression of girls and women both in Chinese
society and other patriarchal societies. Moreover, the data aligns well with a standpoint
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feminist perspective which indicates that girls and women have greater insight about
issues related to oppression than those who are contributing to the oppression (Alcoff &
Potter, 2013; Harding, 2004). The nature of this greater insight is a point of contention
within the feminist literature (Harding, 2004). One answer has been to suggest that this
greater insight is embodied rather than discursive, felt and lived in the bodies of girls and
women, rather than explicitly known (Sullivan, 2001). The findings of this study align
with this perspective well because the Chinese girls who participated in this study seem
to possess an embodied-emotional knowledge of world that the boys do not seem to
possess at this stage of development. It is unclear to what degree this emotional
knowledge gives them an advantage or disadvantage later in life. Thus, in this study it
was found that girls had a more nuanced perspective concerning emotions which may be
a source of strength (in terms of building relationships) but it may also leave them
vulnerable to boys and men. The directional link between girls’ perception of shame,
guilt, and pride and later social vulnerabilities has not been established quantitatively and
future studies should focus on it.
Limitations
The current study has limitations which have to do with instrumentation. This study
utilized a peer-report measure in which eight single items were used to measure eight
constructs. For instance, attributions for shame were captured by a single item which read
“Someone who would be ashamed after doing something wrong.” Because the dependent
variable in each of the eight analyses was a single item it was necessary to use a logistic
regression analysis model and the analysis was less sensitive than if a continuous rating
scale had been used. For instance, the analysis would have been more sensitive if the
children had been asked to rate on a continuous scale how much each student in their
classroom would be likely to feel shame. Children could have also been asked to provide
nominations for several items related to one construct (e.g., shame) and then the
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nominations from those items could have been aggregated to generate a rating on a
continuous scale. If this were done, then the outcome measure would have been a
continuous measure instead of a binary measure as it was in this study.
It is unknown to what degree the nominations of shame, guilt, pride, and being
unafraid of criticism provided on the peer nomination instrument are similar to the
emotion attributions that children make in their day-to-day lives. It could be that
nominations on the peer nomination instrument completely parallel the kinds of
attributions children make during their time at school. However, it is also possible that
the nominations do not completely relate to children’s day-to-day experience of making
attributions of emotions. It might be argued that peer nomination measures relate to
children’s attributions of characterological dispositions and not the kind of situation
dependent attributions that children are likely to make in their everyday experience. Past
studies have used peer nomination instruments with Chinese children as a measure of
characterological dispositions (Chen, Rubin, & Li, 1995; Zhou, Eisenberg, Wang, &
Reiser, 2004). However, even it is the case the peer nomination measures are a kind of
dispositional measure rather than a situational one, this may only strengthen the findings
for this study. The focus of this study was on the effect of the perceiver’s gender and the
target’s gender on perceptions of shame, guilt, pride and being unafraid of criticism apart
from situational considerations. If the peer nomination measure is more of a
characterological measure than a situational measure, then this means it makes it possible
to remove situational considerations and focus on characterological considerations, such
as gender. This is what was done in this study.
Contributions and Further Study
The present research adds to the existing research literature by showing the impact
of children’s gender-segregated and gender-stereotyped interactions on perceptions of
several emotions that are often thought of as important in Chinese culture. Although at
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first it may seem like children’s attributions of emotions would be either influenced by
gender-stereotypes or gender-segregation but not both, research is starting to show in
other areas that gender-segregation leads to gender-stereotyping. For instance, in a recent
study Fabes, Pahlke, Martin, and Hanish (2013) found that seventh graders who
participated in gender-segregated classrooms in the fall semester held more genderstereotypic views in the spring semester compared to peers who were in genderintegrated classrooms. If the goal is to decrease gender-stereotypes, Fabes et al. (2013)
argue that the elimination of gender-segregation is the first step and then promoting
positive interactions between genders is the next. The elimination or decrease of genderrole stereotypes frees both genders to take on roles according to situational demands
rather than social restrictions. Likewise, it might be argued that if the goal is to decrease
gender-emotion stereotypes in the classroom a possible intervention might be to increase
the amount of time that the two genders spend together learning about emotions. The
plausibility for this type of intervention could be supported by evidence showing that
families with an older brother and younger sister, and ones with an older sister and
younger brother show the least gender-stereotyping, compared to families with only
same-gender siblings (Stoneman, Brody, & MacKinnon, 1986). Presumably the families
with mixed-gender siblings give greater opportunity for children to observe and try on
different social and emotional roles. A decrease in the gender-emotion stereotype that
boys are more likely to feel pride than girls in the classroom could be of great benefit to
girls since it would give them access to a greater sense of accomplishment in tasks done
well.
Future research should continue to examine Chinese children’s attributions of
shame, guilt, pride, and being unafraid of criticism using other methods of
instrumentation. Children could be presented with scenarios in which the gender of the
protagonist is systematically varied and then the interaction between the protagonist’s
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gender and the perceiver’s gender could be examined. But further steps in the research
must be taken to make this area of research truly informative. For example, because
emotions are always solutions to social problems (Keltner & Gross, 1999), it is important
to know how children behave toward one another once they make an attribution of
shame, guilt, pride, and being unafraid of criticism. Therefore, future studies should
incorporate not only measures of children’s attributions but also their way of interacting
with peers. This could be easily incorporated into peer nomination measures by asking
children to nominate other children they have helped in the past week, children they have
forgiven, children they have avoided, or children that they want to become friends with.
Conclusions
Chinese children were more likely to attribute shame and guilt to girls than to
boys, and more likely to attribute pride to boys than to girls. These emotion attributions
conform to gender stereotypes which portray girls as being more submissive behaviorally
and more likely to display emotions with submissive display patterns than boys, and boys
as being more dominant behaviorally and more likely to display emotions with dominant
display patterns. It was Chinese girls who drove the stereotype that girls are more prone
to shame and guilt by providing the bulk of attributions to girls rather than boys for these
emotions. Chinese girls also supported this stereotype by attributing a lack of
responsiveness to criticism to boys, thus portraying boys as shameless and girls as having
an appropriate sense of shame. Boys also supported the stereotype that boys are more
prone to pride by providing the bulk of attributions to boys rather to girls for this
emotion. However, girls were not more likely to nominate boys or girls for pride and this
may indicate that other variables, such as girls’ subjective experience of pride, need to be
taken into consideration when predicting girls’ attributions of pride.
These findings have implications for how we understand gender-stereotype
formation and the place of girls and women in Chinese society. It might be thought that
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stereotypes about Chinese women and girls are forced on them by men and boys.
However, these results indicate something different. These results indicate that girls are
playing a role in the formation of emotion-gender stereotypes by depicting girls as having
a normatively appropriate amount of shame, and boys as being shameless and prideful.
Perhaps future studies examining the attributions of shame, guilt, pride, and
shamelessness should focus on the factors that influence girls’ attributions of these
emotions specifically, how girls use this information to make and maintain relationships,
and how girls use this information to carve out a place in a traditional patriarchal culture.
Most importantly, the many pieces of evidence linking gender to the attribution of
emotion can be conceptualized using feminist theory. In general, feminist theory would
predict that girls and women would have some greater level of insight into the systems of
oppression under which they fall. In support of this prediction, this study found that girls
did have a more nuanced perception of shame, guilt, pride, and being unafraid of
criticism than boys. These emotions are central to self-concept in China in general and to
concepts related to gender identity in particular. Therefore, from a feminist perspective it
is not surprising that girls would have a more nuanced view of these emotions than boys.
These results indicate that it is worthwhile to explore in future research a feminist
interpretation of Chinese girls’ and women’s understanding of others’ emotions.
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